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Abstract

The following paper provides an overview of the outline of a broader scholarly
systematic representation of the role of stories in art education. We identify the
picture-book, the reading-education and the narration stories as three dimensions,
in which stories interact with art-pedagogy in practice. We believe that these three
dimensions must be mirrored in every curriculum in two respects, namely as
separate areas, with specific thematization at different intervals at each age level,
and secondly as fundamental categories of practical criticism.
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Introduction: Introduction and Layout

The term stories refers to a very broad field of interpretation. For example, the
children's book series Expedition ins Abenteuer declares in the subtitle : You’re the
hero here! (Fig 1).
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Fig. 1: Gefahr in der Steinzeit; book cover.Source: Loewe-Verlag (o.J.).

The fact that stories intervene in identity processes is certainly not always so
obvious. The book cover see above (see Fig. 1) also indicates the interweaving of
the identity processes of children and adolescents in the action genre. One of the
questions that arises is whether the characters are boys or girls? Is the saber tooth
tiger the girl? There are an infinite number of questions that could be asked.
Therefore, we approach the topic from a practical point of view: where does the
world of stories collide with art education? Where do the stories intertwine with
current concerns? In particular, we identify two tendencies as current concerns (see
below (1) - (2)).

The point where stories collide with art education is indicated in Fig. 1, in the media
canon of images. Jean Baudrillard (2002) states that something can only exist when
it is portrayed in the medial world of images. In empirical PR and market research, it
has been found that public opinion is more strongly influenced in terms of a
particular story when the story or movie allows us to take on or identify with the lead
role thus involving us existentially in the story (see Green / Brock 2000, 2002,
Polichak / Gerrig 2002). Storytelling is the associated marketing keyword (see, for
example, Etzold / Ramge 2014). A story with images is more dominant in our minds
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when represented in short fragments. The story tries to involve us; even in a purely
tactile way, because merely clicking on an image on the website already increases
the sales opportunities (see Schlosser 2003).
This colliding of story and image effects teachers and learners in that there are two
current concerns of art education: (1) under the heading of aesthetic experience,
the biographical relevance is emphasized, i. the existential experience, the
emotional involvement, etc. (see Peez 2008); (2) second, a comprehensive,
fundamental understanding of aesthetic action as a reference to the world, a
definition of the self and the world, sought from aesthetic action, which can
condense in creative acts but does not have to, which is not only perception, but
also meaning and invention (see Working Group Primary School 2009).
In order to create an existential, comprehensive approach to art education - we
must deal with a very particular way of being in the world of man, much like seeing,
as John Berger (1998) has described - is Perception, reception, design, etc. thus
also always a constitution of meaning: we learn to understand ourselves and the
world in aesthetic action. The subject of stories in images as we tried to describe
them in relation to everyday experiences is a challenge in art education, as it is
difficult to remain realistic and existentially relevant, as well as to always consider
human existence.
Stories in images thus mark the place where the world and the self are constituted
in the aesthetic relation to the world; meaning to be “of the world” in all fundamental
areas of life. Therefore, if art education focuses on this “place”, the results from
here can be carried into other areas of education as well.
We propose that art education choose the picture book from the pool of
pedagogical practice knowledge to contrast the usual world reference in hegemonic
imagery with a very specific experience (see Chapter 2). In terms of reading
education stories (see chapter 3), we are looking for an explicit connection with
other pedagogical areas. Finally, in the space of our question, there is still the
question of the role of communication education in the context of art education,
which is hardly discussed in art education (see Chapter 4).
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Picture Book

For many reasons, picture books are used in elementary school, as well as in
kindergarten education. The fact that the learners still need to practice how to pay
attention and concentrate on the picture book (see Müller 2007), means that the
social effect within the smaller group leads to a quieter atmosphere. The task of art
education is not necessarily to slow down the process of meaning-making through
stories in seeing (see Chapter 1), but more generally to train youngsters to pay
attention during this process. The process of meaning formation is slowed down in
order to intervene in receptors and / or design; in principle, in the higher grades,
students are already to pay attention and thus the speed and acceleration can be
increased. Incidentally, we do not speak of the role of the illustrations because that
term suggests that the images are merely supporting the written story. For our
purposes, everything is considered a picture book; book covers (see Fig. 1), for
example, or commercials (see Fig. 3).

In the sense of the above, advertising as access to the world is in any case very
well conceivable as a half-year focus in upper secondary education. Depending on
the abilities of the students, some groups in lower secondary school may also
benefit from this education. This topic can be combined with German or English
lessons as well. The fact that advertising can also be used in primary education in
addition to the classic picture book in art education and should be practically
addressed, shows the juxtaposition of a child's drawing from elementary school
(see Fig. 2) with a film still from the telecom TV advertising ( see Fig. 3). From this
one could finally find a new completely unusual reference category system for
children's drawings.
Receptive or creative intervention could begin with a simple interruption, for
example, or with the question of the pictorial representation of how the story should
end.

4

Fig. 2 (left): Primary school child’s drawing.Source: Richthammer (2010: 298).
Fig. 3 (right): Film-still from telecom commercial. Source: Telekom erleben (2017).

In higher grades, learners could also be provided with online visual storytelling
experiences. Very simple forms of programming allowed the adolescents to get to
the heart of the story, so to speak, independently. One option for this type of lesson
is Parallax scrolling, a technology developed for video games in the 1980s (see
above 1988), which is now often used for websites and online advertising, where
users can click the mouse button to vary the position of the objects in the 3D image
and thus the story becomes interactive and can be told in different ways.
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Educational reading

Empirical data (see Maier-Karius) proves that, specifically in lower age groups,
music and art education can promote the learning of arithmetic and reading.
However, the material is hardly presented in an overview so that didactic
conclusions could be deduced. In the judgment of the present work, such
derivations must certainly be possible; at the very least the state of research and
further research needs could be identified.

From the perspective of art education, this is not about apologetically claiming one's
own place alongside other rudimentary educational concerns, such as learning to
read, but becoming an integral aspect of general pedagogical perspectives in order
to become an integral part of general pedagogical strategies, namely to promote
reading.
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Narration

When we became aware of the stories in the picture, then it becomes easier for us
to identify different visual languages. So it does not matter that a concept of
imagery is not available and difficult to determine. Didactically, using visual as a
narrative, and thus as communication, is as varied as it is obvious for all ages;
Examples would be a graphic expression of certain rhetorical figures or play with
incomprehensible pictorial languages.
Although visual communication is a study at some universities in the world; arteducational theory has so far not dealt with the role of communication education in
thiscontext. For both the Primary School task force (2009) and Peez (2008),
communication about design is something supplementary to production. The topic
of stories and art education thus recalls the idea of the aspect of communication in
the visual as a whole and in principle.
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Conclusion

The above work succeeds in presenting three practical approaches to the topic and
role of stories in art education. It projects literary reviews on the use of the picture
book and the reading-promoting effect that art lessons have. The work also creates
bridges to music education as well as German and English lessons.
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